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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year. 
School overview
	Detail
	Data

	School name
	Knowle DGE

	Number of pupils in school 
	166

	Proportion (%) of pupil premium eligible pupils
	63%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2022-2025

	Date this statement was published
	18/09/2023

	Date on which it will be reviewed
	Yearly review: Sept 2024, Sept 2025

	Statement authorised by
	Kate Lee-Wells, Headteacher

	Pupil premium lead
	Nicholas Field, SENDCo

	Governor / Trustee lead
	Caroline Down



Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£87,325 (D58)

	Recovery premium funding allocation this academic year
	£64,000 (CUP)

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0


	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£151,325



Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Knowle DGE, we aim to use pupil premium funding to help us in achieving and sustaining positive outcomes for our disadvantaged pupils. We aim to do this by supporting each of our learners in meeting the aspirational aims identified in the Education Health and Care Plans.
Whilst socio-economic disadvantage is not the primary challenge our pupils face, we do see a variance in outcomes for disadvantaged pupils across the school when compared to their peers (and those who join us at similar starting points), particularly in terms of:
· Academic attainment
· Progression to further and higher education
· Employability
· Social opportunities
At the heart of our approach to raising pupil achievement across the school is our quality teaching across the broad curriculum. We have a robustly planned curriculum developed to support our disadvantaged pupils, with targeted teaching and support strategies embedded across the school.
All pupils have individual plans that, linking with their Education Health and Care plans, identify their own coverage statements and the provision that is in place to support them to meet these. This individualised planning ensures that interventions are integrated with the wider curriculum and classroom teaching and ensure that all interventions are directed to the pupils who are most in need. We invest much of the pupil premium income in providing additional school-wide support, staff training and resources to enable school staff to better meet our pupils diverse learning and developmental support needs.
With increasing complex needs of the students at Knowle DGE, we have had to increase the amount of individual and profoundly bespoke timetables to support the needs of students EHCPs or what students need to support with their attendance, safeguarding needs, learning and communication. Pupil Premium funding supports with these timetables to increase the students’ life experiences and cultural capital.
Quality First Teaching is the most important lever in improving outcomes for all of our pupils, especially those who are identified as disadvantaged and so we have a considerable investment in developing evidence-informed teaching and learning strategies. To ensure this is as effective as possible, we ensure that our investment in teaching assistants has the impact of improving outcomes by developing our understanding and practice.
 Our strategy will be driven by the needs and strengths of each young person, based on formal and informal assessments, not assumptions or labels. Some Pupil Premium funding is set aside to support our students with any changing needs as they arise. This will help us to ensure that we offer all students the right provision to support them to develop relevant skills and experience they require as they prepare for adulthood.





Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	[bookmark: _Hlk118919171]Challenge number
	Detail of challenge 

	1
	Our assessments, observations and discussions, show that the abilities of literacy and reading, for the majority of our disadvantaged pupils, are well below their chronological age.

	2
	As identified in many of our students’ Education, Health and Care Plans, as seen in our observations, conversations and results from assessments, our disadvantages students have greater Speech, Language and Communication difficulties than their peers.

	3
	As seen through our observations and assessments, the majority of our disadvantaged pupils are working below Age Related Expectation due to missing prior attainment. These findings are in-line with national studies.

	4
	As identified from attendance reviews, attendance of our disadvantaged pupils is below that of the other pupils.

	5
	As identified on Education, Health and Care Plans and through Safeguarding reporting, our disadvantaged pupils face a wide range of social, emotional and mental health needs.

	6
	Our conversations and observations highlight the additional challenges our disadvantaged pupils face in the home and community. This includes deprivation and levels of parental engagement.


[bookmark: _Toc443397160]
Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1 – Improved literacy and reading ages, relative to their starting points
	Levels of literacy, in particular reading; the majority of our disadvantaged pupils have a reading age well below their chronological age.
Assessments will show an increase in the percentage of disadvantaged pupils progressing faster and achieving higher literacy and reading ages, relative to their starting points.

	2 – Improved language comprehension for disadvantaged pupils
	Speech, language and communication needs as identified in their Education, Health and Care plans and as identified by Speech and Language therapists and staff.
Our disadvantaged pupils will have improved language and comprehension skills.

	3 – Improved attainment for our disadvantaged pupils across the curriculum
	Prior attainment; the majority of our disadvantaged pupils are working below ARE.
Our assessments will show improved attainment across the curriculum for our disadvantaged pupils.

	4 – improved attendance for our disadvantaged pupils
	Attendance; the attendance of our disadvantaged pupils is below that of the other pupils.
Our registers and attendance reviews will show an improvement for our disadvantaged pupils.

	5 – Help for our disadvantaged pupils who are facing a range of social, emotional and mental health difficulties
	A wide range of social, emotional and mental health needs as identified through the Education, Health and Care plans and through safeguarding concerns.
Improved access to interventions to support our disadvantaged pupils facing these difficulties.

	6 – Support for our disadvantaged pupils at home and in the community
	Additional challenges in the home and community including deprivation and levels of parental engagement.
Knowle DGE will have an increased support network available for disadvantaged pupils who are suffering with these challenges.




Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £30,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Outdoor Education Tutor

	The school has identified that our students need more access to activities that provide ‘Cultural Capital’. EEF Foundation has found that “Outdoor Adventure Learning might provide opportunities for disadvantaged pupils to participate in activities that they otherwise might not be able to access. Through participation in these challenging physical and emotional activities, outdoor adventure learning interventions can support pupils to develop non-cognitive skills such as resilience, self-confidence and motivation. Skills. The application of these non-cognitive skills in the classroom may in turn have a positive effect on academic outcomes.”

	2,5,6










Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £13,728
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Bespoke Timetables
	At Knowle DGE we have ‘Enhanced’ and ‘Bespoke’ timetables to support students for different reasons. This could be based on safeguarding concerns that need addressed and supported, increasing students resilience to learning. We also believe that this will support students that are finding it difficult to engage in learning to increase their ‘Social and Emotional Skills’ (SEL). EEF state that:
“‘Social and emotional skills’ are essential for children’s development— they support effective learning and are linked to positive outcomes in later life. With the right support, children learn to articulate and manage their emotions, deal with conflict, solve problems, understand things from another person’s perspective, and communicate in appropriate ways.” 
Knowle DGE have carefully evaluating our approaches as part of our plans for all pupils’ and considered how to adapt our provision for the complex change in needs of our young people following the pandemic. We regularly review the staff training, curriculum time and the impact of bespoke interventions.
We ensure that in line with expectations from EEF that the Five Core competencies at the heart of SEL are included in our bespoke timetables including:
Self-awareness;
· Self-regulation;
· Social awareness;
· Relationship skills; and
· Responsible decision making.
	1, 2, 3, 4, 5, 6

	Interventions
	Along with the expectations of EEF, Knowle DGE use structured interventions with reliable evidence of effectiveness. Knowle DGE replicate some of the proven common elements of effective interventions, such as:
· -Sessions are often brief (20– 50mins), occur regularly (3 – 5 times per week) and are maintained over a sustained period (8 – 20 weeks). 
· -Careful timetabling is in place to enable this consistent delivery;
· -TAs receive extensive training from experienced trainers and/​or teachers (5 – 30 hours per intervention);
· -The intervention has structured supporting resources and lesson plans, with clear objectives;
· -TAs closely follow the plan and structure of the intervention;
· -Assessments are used to identify appropriate pupils, guide areas for focus and track pupil progress. Effective interventions ensure the right support is being provided to the right child;
· -Connections are made between the out-of-class learning in the intervention and classroom teaching (see Recommendation 7).”

	1, 2, 3, 4, 5, 6

	Music Tutors
	Knowle DGE offer our students access to 1:1 or group sessions with our music tutors. This is offered across the school. EEF state that participation in Arts such as ‘Music Tutors’ support with:
“Overall, the average impact of arts participation on other areas of academic learning appears to be positive but moderate, about an additional three months progress. 
Improved outcomes have been identified in English, mathematics and science. Benefits have been found in both primary and secondary schools.
Some arts activities have been linked with improvements in specific outcomes. For example, there is some evidence of the impact of drama on writing and potential link between music and spatial awareness.
Wider benefits such as more positive attitudes to learning and increased well-being have also consistently been reported.”

	3, 4, 5

	GCSE ICT – Bespoke lessons
	As part of Knowle DGE’s offer of bespoke curriculum and learning, one to one tuition has been shown to have high effectiveness.
Bespoke ICT tuition is shown to have an impact of +5 months for our disadvantaged pupils in comparison to that of those pupils who did not have bespoke tuition.
As the EEF state, it’s proven that students who receive 1:1 tuition also attend school more regularly, have higher attainment than previously and are more confident in themselves due to the one to one and small group tuition and support.
	2, 3, 4, 5




Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £34,388
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	5 minute box and number box.
	EEF guidance on deployment of teaching assistants: short, regular sessions (about 30 minutes, three to five times a week) over a set period of time (six to twelve weeks) appear to result in optimum impact
	1, 2

	Reading intervention
	Our assessment data shows that there is a need to raise the level of reading for many of our pupils. The EEF identify reading comprehension strategies as high impact but caution that, “Supporting struggling readers is likely to require a coordinated effort across the curriculum and a combination of approaches that include phonics, reading comprehension and oral language approaches …. careful diagnosis of the reasons why an individual pupil is struggling should guide the choice of intervention strategies.” The needs of all of our pupils are carefully assessed and a range of support and intervention put in place as appropriate.

Fresh start has been developed by RWI. RWI has been chosen by Knowle DGE as it introduces the phonics most commonly used by children early in their phonic development. This is important for children with special needs whose development may, in some cases, be at a slower pace than their age expectation. The Education Endowment Fund (EEF) research shows +4 months progress when used. Evidence is very secure, reliable and cost is relatively low. EEF also note that ‘Read Write Inc. Phonics teaches young children to read and write, through a structured and systematic approach to teaching literacy. It is used by more than a quarter of the UK's primary schools.’

Phonics approaches have a strong evidence base indicating a positive impact on pupils, 2 and 3 8 particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks: Phonics | Toolkit Strand | Education Endowment Foundation | EEF.
	1, 2

	Magic breakfast
	EEF research provides the evidence that children in disadvantaged schools with breakfast made on average 2 months’ additional progress in core subjects compared to schools with no breakfast provision.
	6

	Uniform
	EEF states that although evidence is currently weak, wearing a uniform includes the development of a school ethos and the improvement of behaviour. This is an important pre-condition that could allow for more learning and motivation to take place.
Pupils from lower socioeconomic households are less likely to be able to afford the cost of school uniforms. 
	

	Horse World
	The EEF states that physical activity has important benefits in terms of health, wellbeing and physical development. Across an academic year, physical activity is likely to improve academic attainment by an additional month.
Working with animals can support a student’s practical problem-solving, explicit reflection and discussion of thinking and emotion. Although not formally academic, the results are positive and the intervention is likely to support with attendance, language comprehension and social, emotional and mental health wellbeing.
	3, 4, 5

	Basket ball tutor
	The EEF states that a programme of sporting activity can be used as a means to encourage young people to engage in additional learning activities. It’s also likely to positively affect pupil attendance and retention.
	2, 3, 4, 5, 6

	Art Therapy
	By accessing responsive and reactive therapies in creative ways, the EEF states that these can develop a positive school ethos and improve discipline. It can create a greater engagement in learning and target students with specific issues.
Art and Drama Therapies are a tailored support programme, carried out on a 1:1 basis to have an impact. As the EEF state, approaches like these involving role play and rehearsal are associated with greater impact.
The therapists also provide reports which can offer successful strategies and support to other professionals who work with them.
	2, 3, 4, 5, 6

	Drama Therapy
	
	2, 3, 4, 5, 6

	Empire Fighting Chance
	Empire Fighting Chance use a powerful combination of non-contact boxing and intensive personal support to challenge and inspire young people to realise       Objective: To support the social and emotional development of the young people.  their unique potential. They report a measurable increase in confidence, resilience and motivation in the young people that they work with.

Students increasing their range of experiences can improve self-confidence and provide vital life-skills to help be successful in life. https://educationendowmentfoundation.org.uk /guidance-for-teachers/life-skills-enrichment

The EEF states that physical activity has important benefits in terms of health, wellbeing and physical development. Across an academic year, physical activity is likely to improve academic attainment by an additional month.
	3, 4, 5



Total budgeted cost: £79,116
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Education outcomes for primary pupils:
We have analysed the performance of our school’s disadvantaged pupils during the 2021/22 academic year using key stage performance data, phonics screening results and our own internal assessments.
Schools are not required to publish their 2022 key stage 2 results as DfE is not publishing this data. This is because statutory assessments returned for the first time since 2019, without adaptations, after disruption caused by the pandemic. This is a transitional arrangement for one year only, and DfE plans to publish key stage 2 school performance data for 2023. 
DfE has shared our school’s 2022 performance data with us, to help us better understand the impact of the pandemic on our pupils and how this varies between different groups of pupils. COVID-19 had a significant impact on the education system and this disruption affected schools and pupils differently, and because of this, it is more difficult to interpret why the results are as they are using the data alone as this doesn’t consider the complex situations of many of our students.
Data from tests and assessments show that the majority of our school’s disadvantaged pupils in 2021/22 made progress and attainment was as expected. However, the results are varied because of the ongoing impact of COVID-19. With such a large part of these children’s education having been disrupted, the effects of lock downs and isolations, alongside other experiences not in education have had an overall negative effect.
Education outcomes for secondary pupils:
We have analysed the performance of our school’s disadvantaged pupils during the 2021/22 academic year using key stage 4 performance data and our own internal assessments. 
DfE has strongly discouraged comparison of a school’s 2022 performance data with results in previous years. The impact of COVID-19 makes it difficult to interpret why the results are as they are. In addition, changes were made to GCSE and A level exams in 2022, with adaptations such as advance information for pupils and grading that reflected a midway point between grading in 2021 and 2019. 
Wider outcomes, for primary and secondary pupils:
Our assessments and observations during 2021/22 suggested that wider development outcomes for our disadvantaged pupils varied significantly. Our analysis of the reasons for this pointed primarily to the ongoing impact from COVID-19.
Most pupils demonstrated an improvement in communication skills, and life skills as we were able to provide more opportunities to support them with activities in 2022. However, the impact of COVID-19 on behaviour, wellbeing and mental health continued to affect pupils to varying degrees. As with education outcomes, the impact of all of these challenges was greatest on our disadvantaged pupils, as has been evidenced across the country.



Externally provided programmes
	Programme
	Provider

	Mentoring
	Impact Mentoring

	Mentoring and outdoor education
	Urban Pursuits

	Employability skills and work experience
	ReWork

	Equine therapy
	Horseworld

	Boxing therapy
	Empire Fighting Chance

	Art therapy
	Independent Therapist

	Drama therapy
	Independent Therapist

	Mentoring
	Edu Action



[bookmark: _GoBack]Service pupil premium funding (optional)
	How our service pupil premium allocation was spent last academic year

	N/A

	The impact of that spending on service pupil premium eligible pupils

	N/A



Further information (optional)
	Our pupil premium strategy will be supplemented by additional activity that we are not funding using pupil premium or recovery premium. That will include: 
· Working in partnership with local colleges to provide opportunities such as taster courses, link programmes and mentoring to enable young people with SEN to familiarise themselves with the college environment and gain some experience of college life and study.
· Arranging work-based learning that enables pupils to have first-hand experience of work, such as apprenticeships, traineeships, and supported internships.
Planning, implementation and evaluation
Knowle DGE is a nurturing school with Quality First Teaching and specific targeted interventions, reactive support for pupils and a whole school nurturing approach. The biggest impact on progress, particularly for disadvantaged pupils comes from classroom teaching. With a carefully designed CPD programme for staff, we aim to develop practice around school to ensure that all staff are using evidence-informed teaching and learning strategies.
This year, Knowle DGE have introduced PLIMs. PLIMS are created from professional reports and documents and it ensures that our students’ learning at Knowle DGE is not only linked to the National Curriculum, but also linked to their individual learning needs, ensuring that all of our students receive an individualised curriculum at the correct level for themselves. 
As identified in the EEF toolkit, interventions which target social and emotional learning (SEL) seek to improve pupils’ interaction with others and self-management of emotions, rather than focusing directly on the academic or cognitive elements of learning. SEL interventions might focus on the ways in which students work with (and alongside) their peers, teachers, family or community. They also have an average overall impact of four months' additional progress on attainment. 
Our curriculum has been designed to meet the learning needs of our pupils with carefully planned sequential learning, learning to mastery, guided practice and recall. We have a carefully planned balance of vocational learning, core subjects and enrichment and track the progress of our pupils, identifying and rectifying any gaps in learning. This approach is key to enabling them to make progress as many of our pupils arrive with low starting points and significant gaps in their knowledge and understanding.  
In order to support the mental and physical health of our pupils we have developed a Ways of Wellbeing curriculum adapted from the NHS ‘Five Ways to Wellbeing’. This curriculum provides an enriched, holistic approach to developing a greater awareness of themselves in relation to their health, their wellbeing, their community and their values and is delivered through lessons on communication, PSHE, RE, charity/community work, being healthy and the environment. This curriculum is of particular importance to our disadvantaged pupils in addressing challenge's 5 and 6 above.
The EEF toolkit states that, “phonics approaches have been consistently found to be effective in supporting younger readers to master the basics of reading, with an average impact of an additional four months’ progress. We have a phonics programme that is taught to our primary pupils and to selected secondary pupils, however, we assess its use carefully and, use a different approach with some pupils if that is more appropriate.
Running alongside the phonics teaching we have a focus on the pupils understanding text through an explicit teaching of reading comprehension strategies. As the EEF toolkit states, “alongside phonics it is a crucial component of early reading instruction”. Reading comprehension strategies are high impact on average (+6 months). 
We have a comprehensive careers education programme in place and opportunities for vocational learning and work experience. We have strong links with other local providers and offer additional support to pupils as they move into work and college. 



9
